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Abstract

Cyberbullying represents a specific form of psychological violence that has intensified with
the development of digital technology and the widespread use of social media. This study aims
to analyze cyberbullying and its impact on students with disabilities in secondary education,
considering them as a particularly vulnerable group. The research focuses on the forms

in which cyberbullying manifests, the psychological, emotional, and social consequences

it produces, as well as the factors contributing to its occurrence within the school context.
The study also addresses strategies for preventing cyberbullying, emphasizing the roles of
families, teachers, school psychologists, and educational institutions in creating a safe and
inclusive school environment. Methodologically, the study is based on a mixed research
approach, combining a review of relevant scientific literature with empirical research
conducted through a questionnaire. Data were collected from a secondary school in the city
of Gjilan, with 50 respondents participating from grades 10 to 12. The research underscores
the need for coordinated and interdisciplinary approaches to address this phenomenon, which
poses an increasing challenge to the education system and society at large.

Keywords: Cyberbullying, Students with Disabilities, Digital Violence, Psychological Well-
being

Youth violence constitutes a defined as a form of deliberate and repeated
significant social and scientific concern, aggression, characterized by a power
particularly during adolescence, when imbalance between the involved parties, and
individuals are highly sensitive to social and  is associated with considerable consequences
psychological influences. Bullying is for students’ mental health and psychological
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well-being. In this context, the school
environment emerges as a primary setting in
which such behaviors manifest extensively,
while the development of digital technologies
has contributed to the emergence and spread
of cyberbullying.

The use of social media has become
an integral part of adolescents’ daily lives,
providing numerous opportunities for
communication and socialization. However,
alongside these benefits, uncontrolled
use of these platforms is associated with
increased risks, including exposure to
digital violence, inappropriate content,
and emotional problems. Cyberbullying
differs from traditional forms of bullying
due to its continuous nature, anonymity,
and the difficulty of intervention, making it
particularly problematic for students with
disabilities, who often face stigmatization
and social exclusion. For these reasons,
studying this phenomenon is essential
for developing effective preventive
and interventional strategies within the
educational context.

Research Questions

1. What is the impact of cyberbullying on
the psychological and social well-being
of students with disabilities?

2. To what extent does parental supervision
influence the prevention or reduction of
cyberbullying?

3. To what extent do peers contribute to the
prevention of bullying among students
with disabilities?

Literature Review

History of Cyberbullying among Students
with Disabilities

Cyberbullying is defined as a
deliberate and aggressive act or behavior
carried out through electronic means,
repeatedly and over time, against a victim
who is unable to defend themselves easily
( Fulantelli et al., 2022). Conceptual
analyses of cyberbullying indicate that this
phenomenon involves the use of electronic
technology to commit aggressive behaviors
toward the victim, creating harm and power
imbalances. These characteristics make
cyberbullying particularly damaging within
social media contexts (Peter & Petermann, 2018).

Reviews of multiple studies show
a clear link between childhood trauma
and involvement in cyberbullying among
adolescents and young adults, highlighting
the practical importance of this issue.
Cyberbullying emerged and developed as an
academic focus following the widespread
adoption of digital technologies and the
internet at the end of the 20th century and
the beginning of the 21st century, when
electronic social interactions became an
integral part of adolescents’ daily lives. Early
studies conceptualized this phenomenon as
a form of virtual aggression, often involving
the use of social networks, messaging
platforms, and other electronic tools to
harm, intimidate, or exclude an individual
(Kowalski et al., 2014).

The literature also emphasizes that
identifying and addressing cyberbullying
among students with disabilities is
particularly complex due to social barriers,
stigmatization associated with diverse
abilities, and the lack of adequate support.
These challenges underscore the need for
more in-depth research and the development
of comprehensive educational policies
(Kowalski & Limber, 2013).

Distinctions and Analysis of Cyberbullying
Definitions Among Students with
Disabilities

Research indicates that children
and adolescents with neurodevelopmental
disorders are at a higher risk of experiencing
cyberbullying compared to their typically
developing peers (Beckman et al.,
2020). Comparative studies indicate that
adolescents involved in cyberbullying may
assume different roles, including victims,
perpetrators, or both, and that these roles are
associated with a range of psychosocial and
behavioral difficulties (Lozano-Blasco et al.,
2020).

Empirical research indicates that
involvement in cyberbullying, whether as
a victim or perpetrator, is associated with
lower self-esteem, feelings of loneliness,
and other adverse psychological outcomes,
which may be particularly significant for
students with special educational needs
(Tokunaga, 2010). Cyberbullying is a
deliberate and repeated form of harmful
behavior carried out through digital means,
affecting victims psychologically and socially
in various ways. Within the context of
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students with disabilities, this phenomenon
assumes particular significance because of
vulnerability factors such as social barriers,
stigmatization, and limited social support
(Kowalski et al., 2014). These findings
underscore the importance of targeted
interventions and supportive school-based
programs for this student population.

Reasons for Online Harassment Among
Students

According to the literature, online
harassment among students is influenced
by a combination of personal, social, and
environmental factors. These include
emotional immaturity, impulsivity, extensive
technology use, prior antisocial behaviors,
excessive online communication, limited
social skills, and inadequate parental or
school supervision (Sticca et al., 2013;
Zhu et al., 2021). Studies further indicate
that the widespread use of the internet and
social media increases exposure to negative
interactions, while anonymity and the
absence of immediate consequences may
encourage aggressive online behavior. In
addition, a lack of social support from peers
and family can increase the likelihood of
both engaging in and experiencing online
harassment.

Early Warning Signs of Cyberbullying

Studies examining students with
intellectual and developmental disabilities
in special education settings have shown
that cyberbullying and victimization occur
within this population and are associated
with factors such as self-esteem, depressive
feelings, and the frequency of computer use
(Didden et al., 2009).

Research on predictors of
cyberbullying among students indicates
that socialization difficulties, inadequate
internet supervision, and unequal access to
technology serve as risk indicators for being
a bully, a victim, or both (Peker, 2015).

In a study involving students with
learning difficulties, it was found that low
self-esteem and feelings of loneliness
predicted engagement in cyberbullying,
while the intensity of social media use
emerged as a significant factor associated
with problematic online behavior (Touloupis,
2024)

Key Actors in Preventing School Violence
Among Students with Disabilities

The Role of the Family in Violence
Prevention

Studies have demonstrated that
peer support programs, such as the
“Buddy Approach,” can foster a sense of
friendship, security, and inclusion among
students, functioning as both preventive
and intervention strategies against school
bullying. Participants in these programs
report feeling supported and more capable
of assisting one another, thereby promoting
a positive social environment and reducing
bullying incidents (Tzani Pepelasi et al.,
2019).

Furthermore, population-based
research indicates that positive parent—child
relationships contribute to reducing the
impact of cyber victimization on adolescents’
psychological well-being. Sampasa-
Kanyinga et al. (2020) emphasize that
supportive parent—child relationships can
buffer the psychological distress associated
with cyberbullying.

The Role of Peers in Preventing Bullying
Among Students with Disabilities

In a broader context, studies on
protective peer behaviors indicate that when
peers intervene to defend victims of bullying,
such protective actions are associated
with reduced levels of victimization and
the promotion of a more positive social
environment, although the effects may vary
depending on classroom norms (Ma et al.,
2019).From early childhood, children exhibit
a need to socialize and build relationships
with their peers (Juvonen & Graham, 2014).
By the age of three, children begin engaging
in social play, during which they learn to
connect their behavior with the needs and
reactions of others (Sekar & Fauzia, 2023).
The role of peers is crucial in creating a
protective environment that helps prevent
bullying. Peers can provide emotional and
social support, intervene to assist victims,
and foster a sense of safety and inclusion
(Rothon et al., 2011).

The Role of Teachers in Addressing
Cyberbullying Among Students with
Disabilities

Students with disabilities are
particularly vulnerable to cyberbullying,
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as they often experience limited social
interactions and insufficient support to report
problematic situations (Bucar Rucman

& Sulc, 2025). In such contexts, teachers
play a critical role in the prevention and
intervention of cyberbullying, as they are
able to identify harmful behaviors and
respond to emerging risks (Eden et al., 2013).
Their active presence contributes to the
safety and emotional well-being of students
with disabilities by monitoring technology
use, responding promptly to risky situations,
and maintaining communication with
students and parents.

The Role of the School Psychologist in
Preventing Bullying

The school psychologist plays
a central role in the prevention and
management of bullying through their
expertise in psychological development,
clinical support, and intervention in
interpersonal conflicts. As a mental health
professional embedded within the school
system, the psychologist is equipped to
implement preventive programs, assess risks,
and provide individual or group counseling
for students, thereby contributing to the
reduction of aggressive behaviors and the
promotion of emotional well-being (Elbedour
et al., 2020).

Specifically, school psychologists
identify and address instances of bullying,
provide therapeutic support to both victims
and perpetrators, develop intervention
programs, and collaborate with teachers and
parents to foster a supportive school climate
(O’Brien et al., 2024). Beyond individual
interventions, they also play a leadership role
in developing anti-bullying school policies
and training teaching staff to recognize early
warning signs and respond effectively.

Methodology

This study employed a quantitative research
approach to examine the experiences of
cyberbullying among secondary school
students. The data collection and analysis
were structured around three main
components: the research instrument,
participants, and the data collection
procedure. The primary instrument used was
a questionnaire consisting of 13 questions.
Of these, 11 were closed-ended questions,
allowing for the collection of quantitative

data suitable for statistical analysis, while

2 were open-ended questions, providing
supplementary information and deeper
insights into students’ experiences and
perceptions regarding cyberbullying.

The study involved 50 secondary school
students from grades 10 to 12, aged 16-18
years, including both male and female
students. This age group was purposively
selected, as adolescents are particularly
vulnerable to cyberbullying, either as

victims or as active participants in online
harassment. The inclusion of both genders
ensured a comprehensive understanding of
the phenomenon. The questionnaire was
distributed electronically via the google
forms platform, ensuring anonymity and ease
of completion for respondents. The study
was conducted with the official permission of
the school management, adhering to ethical
guidelines and institutional procedures

for research in the school setting. The
questionnaire is a commonly used instrument
in quantitative research that enables the
collection of numerical data and statistical
analysis of variables within a representative
sample of the study population.
Methodological studies highlight that survey
questionnaires are particularly effective when
the research aims to generalize findings and
conduct statistical analyses on the collected
data (Aithal & Aithal, 2020).

Results

This chapter presents the results of
the empirical research conducted within
the framework of the study. The data were
collected through a questionnaire comprising
both closed-ended and open-ended questions,
enabling both quantitative analysis and
qualitative interpretation of the responses.

The survey included 13 questions,
which were analyzed using descriptive
methods and presented through tables and
charts, facilitating comparison of results
and identification of key trends. The sample
consisted of secondary school students
(grades 10-12), aged 16—18 years, including
both male and female participants.

Regarding place of residence, 69%
of respondents were from urban areas, while
31% were from rural areas. All respondents
(100%) were enrolled in secondary
education, ensuring sample homogeneity and
enhancing the reliability of the results.



HUMAN RESEARCH IN REHABILITATION, 2026, 16(2): 531-542 535

Figure 1.
Are You a Social Media User?

Are you a social media user?

This result is expected, as 100%
of the respondents reported that they are
users of social media. Today, social media
appears to function almost like a daily
thing, particularly among adolescents, who
spend a significant portion of their time on

Figure 2.

these platforms. Consequently, excessive
engagement with social media carries
negative implications, including exposure
to cyberbullying carried out through these
networks.

How Much Time Do You Spend on Social Media?

How much time do you spend on social
media?

More than
one hour per
day
43%

According to the collected data,
only 6% of respondents reported spending
less than one hour per day on social media.
A considerable proportion, 43%, indicated
that they spend more than five hours daily,
while the remaining respondents spend
between two and five hours per day on these
platforms.

Social media usage, however,
encompasses both positive and negative

Less than one
hour per day
6%

Hours per day
51%

aspects. It is essential to exercise caution
to reduce the risks associated with virtual
violence. The more personal information we
share, the more our privacy is put at risk, as
data such as photographs, phone numbers,
and other personal details can become
accessible to others.

Therefore, awareness of online
security and privacy is crucial for using
social media in a safe and healthy manner.
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Figure 3.
Which Social Media Platforms Do You Use The Most?

Which social media platforms do you
use the most?

FACEBOOK
WHATSAPP
VIBER
TIKTOK
SNAPCHAT
INSTAGRAM

0% 10% 20% 30% 40% 50% 60% 70%

TikTok emerges as the most In contrast, platforms such as
frequently used application among WhatsApp, Facebook, and Viber appear less
adolescents, with 58% of respondents popular among the youth, as a significant
reporting active use, followed by Snapchat at  portion of respondents indicated that they do
56% and Instagram at 28%. not actively use these social media channels.
Figure 4.

Have You Ever Created a Fake Account for Personal Use?

Have you ever creaed a fake
account for personal use?

Yes, and |
still use it
| have
never
created a
fake
account. I'had one
in the past,
butlno
longer do

The use of personal information, such  that they currently maintain such an account,

as names, phone numbers, or photographs while a smaller portion indicated that they
of others, to create fake accounts for had previously created one but no longer
personal purposes constitutes a violation have access. The largest group, representing
of the individual’s identity and privacy. A 47% of respondents, stated that they have

considerable number of respondents reported  never created a fake account.
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Figure 5.

Do You Understand the Term Cyberbullying?

Do you understand the term
Cyberbullying?

No

Not all respondents reported
understanding the concept of cyberbullying.
Only 86% indicated that they comprehend
the term, while 14% stated that they do not
know its meaning. Importantly, those who
reported not understanding the term may
be more likely to experience this form of
violence without being fully aware that they
are assuming the role of a victim.

Figure 6.

Have You Ever Been a Victim of Cyberbullying?

Yes

What Do You Understand by the Term

“Cyberbullying”?

1. Bullying that occurs on social media
platforms.

2. Online verbal harassment or offensive
behavior.

3. Bullying carried out through electronic
media (e.g., email, chat, messaging apps).

4. Sharing information or engaging in
actions that cause harm to someone’s
private life.

5. Harassment, offense, or threats conducted
via the internet or digital devices.

6. Virtual harassment in various online
forms.

7. Hacking or misuse of personal data.

Have you ever been a victim of
Cyberbullying?

No
79%

Yes
21%
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Fortunately, a large portion of the Although this is not a small
respondents, more than half, reported that number, it highlights that being targeted by
they have never been involved in this type of ~ cyberbullying can be extremely challenging
violence or been victims of cyberbullying. and may have significant psychological,
However, 21% of respondents indicated emotional, and social consequences for those
that they have been victims of this harmful affected during the period in which they were
behavior. targeted.

Figure 7.

From Whom Did You Seek Help?

From whom did you seek

help?
TeacherPOIIce
. Friend
A family
member

Parents

Thirty-eight percent of respondents they approached.
reported that they sought help from their Alarmingly, only a small portion of
friends and peers, indicating that their peers respondents indicated that they sought
were the first and primary source of support assistance from their parents.

Figure 8.
Have You Ever Been the Cause of Cyberbullying?

Have you ever been the
cause of Cyberbullying?

Yes
No
When asked whether they had ever that if this trend continues, such behavior and
been the reason someone felt bullied by this form of violence could be partially, and

them, the majority of respondents answered potentially eventually entirely eliminated.
“NO.”

If this response reflects reality, it is
a highly encouraging finding, as it suggests
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Figure 9.
Have You Ever Tried to Help Someone Who Was a Victim of Cyberbullying?

Have you ever tried to help someone
who was a victim of Cyberbullying?

I do not prefer Just once
these 2%
27%

Yes, several
times
49%

Never.
22%

The majority of respondents reported  hesitant to engage in such situations, as they
having helped someone who was a victim of ~ may fear potential consequences or being
cyberbullying, which is a positive outcome targeted themselves, even when acting as a
as it indicates that victims are not alone and “hero” for the victim.
have support. However, many of them are

Figure 10.
How Do You Think Cyberbullying Affects an Individual’s Mental Health?

How do you think Cyberbullying affects an
individual's mental health?

4%/ A little
% .

" To some extent
13%

It is evident that cyberbullying anxiety related to their sense of insecurity
has a significant impact on an individual’s within the school environment. These
mental health, as this form of violence experiences can lead to sadness, social
carries substantial consequences for the withdrawal, isolation at home, missing
victim. Adolescents often exhibit abnormal school, and falling behind in school.

symptoms, including feelings of fear and
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Figure 11.

Have You Ever Tried to Help Someone Who Was a Victim of Cyberbullying?

Has topic of Cyberbullying ever
been discussed at your school?

Yes, several
times.
59%

In response to the question regarding
whether the topic of cyberbullying has
ever been addressed at their school, 26%
of respondents indicated that it has never
been discussed. Only 59% reported that this
type of violence has been mentioned, likely
in the context of psychology lessons when
cyberbullying was included as a discussion
topic.

Do You Know Any Law in Kosovo
That Addresses Crimes Resulting from
Cyberattacks?

1. No.
2. 1think there is a law, but I do not know
which one.

3. Yes, itis Law No. 03/L-166 on the
Prevention and Combat of Cybercrime,
which aims to prevent, detect, and
sanction offenses committed through
computer systems, while ensuring the
protection of personal data and the
respect of human rights within the
territory of the Republic of Kosovo.

Question 13 of the questionnaire
aimed to assess the respondents’ level
of knowledge regarding the legislation
in Kosovo that regulates and addresses
cybercrime. The results indicate that a
considerable portion of respondents lack
sufficient legal knowledge, responding either
“No” or “I think there is a law, but I do not
know which one.”

However, the third response is
particularly significant, as it demonstrates
that some respondents are informed and

aware of the existence of Law No. 03/L-166,
reflecting a higher level of legal knowledge
in the field of cybersecurity.

Discussion

The literature analysis indicates
that cyberbullying is a repeated form
of harmful behavior carried out online,
resulting in significant psychological and
social consequences for victims, particularly
students with disabilities (Fulantelli et al.,
2022; Kowalski & Limber, 2013; Tokunaga,
2010). Research shows that factors such as
intensive social media use, lack of social
support, and feelings of isolation increase the
risk of online victimization and harassment
(Zhu et al., 2021; Sticca et al., 2013).

Conversely, supportive programs
involving peers, families, teachers, and
school psychologists can reduce the
negative effects of bullying. Protective peer
behavior reduces victimization, while active
intervention by teachers and psychologists
provides emotional support and security for
the most vulnerable students (Bucar Rucman
& Sulc, 2025; Elbedour et al., 2020).

Data from the questionnaire indicate
that 100% of respondents are social media
users, with the majority spending more
than 2-5 hours per day on platforms such
as TikTok, Snapchat, and Instagram. This
high usage aligns with the literature linking
intensive technology use to increased
exposure to cyberbullying (Kowalski et al.,
2014; Zhu et al., 2021).

Most respondents (86%) understand
the term “Cyberbullying,” whereas 14% lack
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sufficient knowledge, reflecting the need for
awareness-raising and education on online
safety (Tokunaga, 2010). Approximately
21% reported experiencing cyberbullying,
highlighting adolescents’ risk of being
affected by this phenomenon, especially
those with disabilities (Bucar Rucman &
Sulc, 2025).

Regarding interventions, peers
and some respondents reported assisting
victims, emphasizing the importance of
social support. Institutionally, only 59% of
respondents indicated that cyberbullying
has been discussed in school, and legal
knowledge regarding Law No. 03/L-166
is limited, underlining the need for legal
education and institutional awareness
(Elbedour et al., 2020; O’Brien et al., 2024).

Conclusions

Cyberbullying is not an insignificant
phenomenon and should not be treated as a
joke. Addressing this issue is essential, as it
directly impacts the well-being of children,
particularly students with disabilities. In
this context, the family should serve as the
primary source of support, where every
victim can seek assistance and guidance.
Furthermore, each school should ensure the
presence of a school psychologist, who can
intervene to prevent and reduce instances of
bullying, as well as help ease its emotional
and social consequences. It is also crucial
for victims to understand the importance of
promptly reporting any incident to parents,
guardians, or a trusted adult. This step
is fundamental in providing protection,
ensuring effective intervention, and
preventing the escalation of the situation. In
summary, the collaboration of family, school,
and psychologists is key to supporting
students with disabilities in coping with and
preventing cyberbullying.

Recommendations

Students: Report any incident of
cyberbullying to parents, guardians, or

a trusted adult, and use social media
responsibly, avoiding the sharing of personal
information.

Family: Maintain open dialogue regarding
technology use and collaborate with

the school to provide support and early

intervention.

School: Ensure the presence of a school
psychologist, implement clear anti-bullying
policies, and provide staff training on
identifying and preventing cyberbullying.
Ethical Approval: This study was reviewed
and approved by the Ethics Committee of the
Public University “Kadri Zeka” (Approval
No. 057/1234). The research was conducted
in accordance with institutional requirements
and internationally recognized ethical
standards for research involving human
participants. Informed consent was obtained
from all participants, and appropriate
measures were taken to ensure confidentiality
and data protection.
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