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Abstract

This qualitative research study aims to capture the attitudes of elementary school teachers
regarding the inclusion of students with special needs in elementary education, the teachers’
knowledge of inclusive education as well as to analyze the strategies they use, the challenges
they face, and their support needs during this process. To conduct this research, we used
semi-structured interviews with 20 elementary school teachers. The data were analyzed using
thematic analysis to identify the main themes that emerged from the teachers’ responses. The
results of this study show that teachers are committed to inclusion but face challenges such
as a lack of resources and insufficient training. The study also considers the implications of
inclusive practices in English Language Teaching (ELT), where learning a foreign language
presents additional challenges for students with special educational needs.

Keywords: inclusivity, primary education, student, teacher, special educational needs,
Inclusive English Language Teaching (ELT)

Inclusive education is a modern education is a process that requires adapting
approach that aims to respond to the diversity  educational content, approaches and
of students’ needs in today’s classrooms. structures in order to increase participation
Initially focused on students with special and reduce exclusion, based on the
needs, today it also includes children at risk principle that education for every child is
of exclusion for ethnic, cultural, social, or the state’s responsibility to ensure their
disability-related reasons. This approach education according to their age (United
aims to ensure equality and inclusion, Nations Educational, Scientific and Cultural
participation, and achievement for all Organization [UNESCO], 2009). The
students without distinction. Inclusive inclusion of children with special needs is
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closely linked to their right to be educated
alongside their peers. To make this possible,
the education system must be flexible and
responsive to individual needs. Instead of the
child adapting to the system, the system itself
must adapt to the child, recognizing that a
child with severe disabilities may not follow
the standard program; they can be included
through an individualized curriculum that
supports their development according to
their abilities (Matheis & Mehmeti, 2020).
Inclusion in Kosovo’s education is present in
almost all official documents, including the
Vision of the Education Strategy, which aims
to build a quality and inclusive education
system. This strategy emphasizes the
importance of equal access and participation
in education for all children, pupils, and
students, without discrimination (Ministry
of Education, Science, Technology and
Innovation [MESTI], 2022).

Inclusive education systems aim to
provide quality teaching for all students,
creating suitable conditions even for those
who need special support or intensive
intervention to ensure their participation
and learning. Teachers are the key actors
in implementing these changes and
promoting inclusion, as they create learning
environments that enable integration
and collaboration among students. To be
effective, teachers must develop personal
and institutional capacities to work with
diverse groups of students and support their
participation. The challenges and doubts
they face, especially regarding students
with learning difficulties, must be addressed
through dialogue and continuous reflection.
Implementing inclusive education requires
coordinated collaboration and continuous
development of schools and educational
systems, creating learning communities
with a shared vision for the inclusion and
active participation of all stakeholders in
the educational process (Holenveger et al.,
2015).

The development of education
has moved toward inclusion, shifting the
emphasis from categorical segregation to a
holistic and individualized approach for each
student. International documents such as the
Salamanca Statement and the UN Convention
on the Rights of Persons with Disabilities
have guided this vision. In this context,
the role of teachers is essential, as their
attitudes significantly influence the effective

implementation of inclusion in the classroom.
Research shows that although many teachers
express positive attitudes toward inclusion,
their willingness to implement it in practice
is influenced by factors such as the type of
student’s disability and a lack of resources
(Galkiené & Monkeviciené, 2021).

In this context, English Language
Teaching (ELT) represents a distinct
dimension of inclusive education, as learning
a foreign language involves complex
cognitive, linguistic, and social processes.
For students with special educational needs,
learning English can present additional
challenges, such as difficulties in processing
linguistic input, in developing reading
and writing skills, or in understanding
grammatical and phonological structures.
For this reason, ELT requires a differentiated
and flexible approach that takes into account
students’ individual needs and promotes their
active participation in the learning process
(Espada-Chavarria et al., 2023).

In practice, this involves using
strategies such as task differentiation,
multisensory approaches, and scaffolding
techniques, which help gradually build
language proficiency. Additionally,
frameworks such as Universal Design for
Learning (UDL) offer opportunities to create
inclusive learning environments in English
language classrooms by providing multiple
ways to present information, engage students,
and express learning. In this way, English
language teaching is not just a subject of
study but becomes a tool for promoting
equity and inclusion in education (Fleming,
2023).

Furthermore, teachers’ own work
and cultural factors have emerged as key
elements in supporting inclusion. Recent
reviews encompass a wide range of studies,
providing a more comprehensive and
interdisciplinary overview of teachers’
attitudes, emphasizing the need for ongoing
support and training to strengthen their
role in inclusive education (Lindner et al.,
2023). This study will also examine teachers’
experiences in ensuring the inclusion of
students with special needs in primary
education, focusing on education in Kosovo.

Teachers are the key factor
in organizing inclusive education for
elementary school students, especially
in the context of reforms involving the
decentralization of funding, the updating of
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legislation, and professional development.
Changes in educational approaches in EU
countries in recent years have highlighted

the need for more effective inclusive models,
where teachers’ roles are directly influenced
by policies, practices, and the international
exchange of experiences. Their training and
competence development are essential for the
successful integration of students with special
needs, as studies show that the educational
and social outcomes of these students depend
primarily on teachers’ behavior and practices
(Shevchenko et al., 2020).

Inclusion has become an important
policy objective, and its implementation
largely depends on teachers, who need to be
equipped with professional competencies,
positive attitudes, and values to meet the
challenges of diverse classrooms. Research
shows that teachers often feel unprepared
to include students with special educational
needs, which affects their willingness to
implement inclusion in practice. However,
inclusive classrooms bring clear benefits for
all students, both academically and socially,
therefore, understanding the relationship
between teachers’ competence and attitudes
is essential for advancing inclusion (Cate et
al., 2018). Teachers’ skills are very important
for student achievement, as their ability
to assess and develop students’ potential
directly impacts academic success. Teachers’
skills such as creativity, critical thinking,
and problem-solving are key elements in
preparing students for future challenges.
Four key areas in teachers’ work have been
identified: instructional delivery, classroom
management, formative assessment, and
personal aspects, which significantly impact
student outcomes. In addition to professional
knowledge and experience, the use of
evidence-based practices and assessment data
is essential for improving the effectiveness
of teaching and learning, highlighting the
need for an organized assessment of teachers’
skills in the educational process (Dinh et al.,
2025).

Teachers play a key role in
identifying students with special educational
needs, as they are the first to observe and
assess students’ performance and behavior
in the everyday classroom environment.
Students with special needs do not form
a homogeneous group and the criteria for
identification vary; teachers are responsible
for determining individual needs and often

decide who requires additional support,
including those without formal diagnoses.
This process is complex and influenced by
various factors such as class size, teacher
preparation level and students’ social
circumstances, and it is crucial for ensuring
adequate support and successful integration
into mainstream education (Smeets &
Roeleveld, 2016). Teachers use various
strategies to tailor the teaching process,
implementing individualized instruction

that takes into account students’ abilities,
interests and individual needs, as well as
modifying content, methods, and assessment
approaches (Hostins & Jordao, 2015).
Through these practices, teachers ensure

the full inclusion of all students in learning,
promoting acceptance and participation
without discrimination. Teachers act not
only as instructors but also as guides

and managers of learning, continuously
innovating to address classroom diversity
and maximize each student’s potential.

This role is particularly important within

the framework of inclusive admissions and
education policies, which require schools to
be prepared to welcome and support students
with special needs in an inclusive and barrier-
free manner (Hermanto & Pamungkas,
2023).

Teachers face challenges in
implementing inclusive education as they
must change attitudes and traditional
methods that often marginalize students; they
must devote themselves to creating equal
opportunities and valuing diversity, offering
flexible approaches and tailored support for
all students. The current education system,
focused on standardized tests, often puts
students with special needs at a disadvantage,
so the role of teachers is key to building an
inclusive environment where every student
feels accepted and has opportunities for
education (Braunsteiner & Mariano-Lapidus,
2014).

Teachers need support to implement
inclusive education, primarily training
related to the context of inclusion, which
increases knowledge, confidence, and
positive attitudes toward student inclusion;
support with teaching assistants helps
include these students; and collaboration
with other teachers. Collaboration with
other professionals in the field is necessary
for exchanging knowledge and planning
instruction effectively. Additionally, adapting
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and adjusting the curriculum to meet the
specific needs of students with special needs
is important, but it is often not implemented
properly, creating a need for better support in
this area (Chow et al., 2024).

Research Objective

The objective of this research is to
gather the attitudes of elementary education
teachers regarding the inclusion of students
with special needs in elementary education,
the teachers’ knowledge of inclusive
education, as well as to analyze the strategies
they use, the challenges they face, and their
support needs during this process.

Research Methodology

This research was conducted using a
qualitative approach, which emphasizes the
individual experiences and perspectives of
participants regarding a specific issue. In this
case, we focused on the attitudes of primary
education teachers regarding the inclusion
of students with special needs (Creswell,
2012). The methodology involved using
semi-structured interviews with 20 teachers
to highlight their attitudes and practical
experiences regarding this process. This
research approach allows for an in-depth
exploration of the factors that influence
inclusive practice and the challenges
encountered during its implementation
(Cooley, 2013).

This research contributes to existing
literature by providing knowledge based
on teaching experiences in the classroom
and building on understanding of the
implementation of inclusive practices. The
study findings have practical value for
teachers, policymakers, and researchers, as
they identify key barriers and opportunities
for improving inclusion. Furthermore, the
study is particularly relevant for similar
contexts, where in-depth qualitative research
in this area is still lacking.

Research Questions

1. What are the attitudes of elementary
education teachers regarding the
inclusion of students with needs?

2. What is the teachers’ knowledge of
inclusive education?

3. What strategies do teachers use for the
inclusion of students with special needs?

4. What challenges do teachers face in the
inclusion process?

Sample

This study used purposive sampling,
aiming to include participants with
direct knowledge and experience of the
phenomenon under study. This sample is
suitable for qualitative research, as it allows
for the collection of in depth and rich data
rather than statistical representation. The
sample for this study consists of 20 primary
education teachers in Kosovo who have
experience working with students with
special needs. The selection was made taking
into account their practical experience in
the inclusion process and their willingness
to share attitudes and challenges from daily
practice (Palinkas et al., 2015).

Participants

Twenty primary education teachers
from various schools in Kosovo participated
in this study. The selected teachers have
extensive teaching experience and have
undergone training related to inclusion and
the support of students with special needs.
Their selection was made purposively,
focusing on those who possess knowledge
and experience relevant to the research topic.
This method of participant selection, known
as purposive sampling, ensures the collection
of in-depth and useful data for a better
understanding of practices and attitudes
regarding inclusion (Pascale et al., 2022).

Table 1 presents the participants’ key
characteristics, including gender, professional
experience, qualifications, and their
identifying codes.
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Table 1.

Structure of Participants
No. Gender Qualification Work experience Code
1 F Ma 11 T-1
2 F Ba 6 T-2
3 F Ba 18 T-3
4 M Ma 9 T-4
5 F Ba 14 T-5
6 F Ma 22 T-6
7 F Ba 17 T-7
8 M Ba 12 T-8
9 F Ba 8 T-9
10 F Ba 20 T-10
11 F Ba 15 T-11
12 M Ba 7 T-12
13 F Ma 13 T-13
14 F Ba 10 T-14
15 F Ba 21 T-15
16 F Ma 16 T-16
17 F Ba 19 T-17
18 F Ba 25 T-18
19 F Ba 23 T-19
20 F Ma 24 T-20

Instrument classroom?

The instrument for data collection
in this research was the semi-structured
interview. The questions were prepared and
presented to the teachers to facilitate the
interview process. The interview was focused
on the research objective and literature
review to gather teachers’ perspectives
regarding the inclusion of students with
special needs in primary education (Brown
& Danaher, 2019). The questions were
open-ended, allowing participants to freely
express their experiences, regardless of the
thematic focus. During the interviews, other
topics also emerged that could be studied in
the future. The interviews were recorded,
transcribed, and then analyzed for the study.
Participants were informed in advance about
all procedures, participated voluntarily, and
gave written consent before the interview,
which was voluntary and without any
compensation. To maintain confidentiality,
the data were coded with anonymous labels
(T-1, T-2, ..., T-20) (Husband, 2020).
Semi-structured interview questions:

Can you tell me about your attitudes
from your work experience with students
with special needs?

How do you describe your role in
the inclusion of students with SEN in the

How do you evaluate the support
(training, resources) provided by the school
or education system for working with these
students?

What changes would you suggest to
help teachers with the inclusion of students
with special needs?

What strategies do you use to support
students with special needs?

Does your teaching style change
when you have students with special needs in
your classroom?

What collaboration do you have with
specialists or fellow teachers in this process?

How does the inclusion of students
with special needs impact the rest of your
students and the classroom environment?

What are the biggest challenges and
difficulties you face in including students
with special needs?

Validity and Reliability

Validity concerns the accuracy of
measuring the research objective, while
reliability relates to the consistency of the
results. To ensure both, the semi-structured
interview research instrument was carefully
drafted and reviewed by field experts, who
were consulted on the interview questions.
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Before conducting the interviews, written
consent was obtained from the participants,
and they were informed in advance about the
procedures. To enhance credibility, the data
collected from the interviews were compared
with existing literature and interpreted in
accordance with the study’s purpose. This
approach helped verify the accuracy of

the findings and reflect the actual attitudes
of primary education teachers (Aung et
al.,2021).

Data Analysis

The data collected from the semi-
structured interviews were analyzed through
full transcription of the recordings. The
researchers focused on carefully listening
to the responses, without taking notes
during the interview. After transcription,
the data were coded and organized into key
subthemes that emerged from the research

questions, the study’s purpose, and the
literature review (Stuckey, 2014). These
subthemes are presented in detail in Table 3.

Procedure

For data collection, we established
a procedure beginning with the selection
of the topic and a literature review. Then,
participants were contacted by email and
informed about the purpose of the study.
After voluntary written consent was obtained,
semi-structured interviews were conducted,
usually after the end of the academic
schedule. The interviews were recorded
using digital equipment and transcribed
immediately afterward. Data analysis was
conducted by the researchers, with initial
coding and identification of key themes. This
method is in line with standard practices in
qualitative research (Braun & Clarke, 2006).

Table 2.
Research Steps
Steps Description
Timeframe September — October 2025

Number of participants
Location

Type of interview
Interview schedule

Participation

Data recording

After the school day

20 elementary education teachers
Elementary schools in various municipalities in Kosovo

Semi-structured, individual

Volunteer, with signed consent

The interviews were recorded and then transcribed

Research Findings

In this study, we examined the
attitudes of elementary school teachers
regarding the inclusion of students with
special needs in elementary education, the
teachers’ knowledge of inclusive education,
as well as analyzed the strategies they
use, the challenges they face, and their
support needs during this process. Teachers
emphasized the importance of using
various strategies to address individual
needs and to create a supportive classroom
environment. From their experiences,
the main challenges are related to a lack
of resources and insufficient training.
Additionally, collaboration with colleagues,
families, and specialists was considered very
important for achieving inclusive goals. For

data collection, a semi-structured interview
was used with 20 elementary school teachers,
focusing on strategies, challenges, and
support needs during the inclusion process.

Attitudes of Primary Education Teachers
Toward Inclusion

Teachers express generally positive
attitudes toward inclusive education,
emphasizing that practical experience and
the ability to adapt teaching approaches
are very important for including students
with special needs. They place special
emphasis on creating a safe and supportive
climate where every student feels
accepted, while acknowledging that a lack
of knowledge remains a challenge, so
continuous professional development is
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seen as essential. Teachers emphasize the
importance of collaboration with parents,
support teachers, and professional staff as a
key factor in implementing inclusion, while
raising classroom awareness and promoting
diversity remain essential elements in
creating a prejudice-free and fully inclusive
environment.

Attitudes of Primary Education Teachers
Toward Inclusion Based on Their
Experience

“Practical experience is much more
important than theory, because only through
direct contact with diverse students do we
understand how to properly implement
inclusion” (T1).

“During teaching, I have noticed
that inclusion works best when the teacher
is flexible and willing to adapt methods
according to students’ individual needs” (T2,
T3).

Table 3.
Attitudes of Elementary Education Teachers

“Real classroom situations help us
better understand students’ needs and help us
develop more inclusive approaches” (T5).

“Training in inclusive education has
helped me a lot in adapting teaching for
students with special needs” (T6, T8).

“I lack knowledge about some of the
specific needs of students with special needs;
it’s challenging to be prepared for every
situation, but the various trainings make me
feel more confident” (T9, T11).

“We learn a lot from colleagues
with more experience, especially when I
sometimes feel unprepared to handle certain
complex situations” (T13, T15).

“Continuous professional
development is essential to cope with the
changes in inclusive education” (T16, T18).

“More collaboration between
teachers, parents, and school management
would help more in achieving inclusion”
(T20).

Sub-theme: Teachers' practical experience in achieving inclusion

Practical experience is more important than theory
Teacher flexibility impacts inclusion

Real classroom situations aid in an inclusive approach
Training helps in adapting teaching

Lack of knowledge about some specific needs
Learning from experienced colleagues

Continuous professional development is essential

Need for collaboration between teachers, parents, and management

— NN NN =N =] =

The Teacher’s Role in Including Students
with Special Needs in the Classroom

“Our role is to ensure that every
student feels part of the class, regardless of
the difficulties they may have” (T1).

“I feel that I am a helper and a
guide, but also a teacher to all students at
the same time, so it is my duty to adapt the
instruction for each student, even though it is
challenging” (T3, T4)

“My efforts are focused on building
a positive climate where everyone feels
valued” (T6).

“Our role is to ensure that every
student feels part of the class, regardless
of the difficulties they may have. Itis a
professional and humane duty to create

an environment where each student feels
valuable and accepted” (T7,T9).

“I believe that the teacher should
be flexible in lesson planning, adapting
materials for students with special needs and
ensuring that they have real opportunities to
participate in every activity” (T11).

“I think our role lies in
individualizing learning, adapting it to each
student’s needs” (T12, T14).

“Collaboration with the support
teacher, parents, and the school’s professional
staff is essential. We cannot achieve inclusion
without clear coordination among all
stakeholders” (T16, T17).

“Our role is to work with other
students so they understand that diversity is
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a value and that a peer with special needs
has the same right to feel part of the class.

Table 4.
The Role of The Teacher

Sensitization helps reduce prejudice” (T19,
T20).

Sub-theme: The teacher's role in including students with special needs in the classroom

The teacher ensures that every student feels part of the class

The teacher is a guide and adapts instruction according to needs

Building a positive and inclusive climate

A professional and humane duty to create an accepting environment

Flexibility in planning and adapting materials

Individualization of learning

Collaboration with support teachers, parents, and professional staff

Sensitizing other students to diversity

N NN = N = N =

Teacher’s Knowledge of Inclusive
Education

Teachers appreciate the importance
of inclusive education, but emphasize that
institutional support is limited, with current
training and resources often not tailored to
real classroom situations. They suggest more
practical training, support staff, tailored
didactic resources, and multidisciplinary
teams, as well as platforms for sharing
experiences. Strengthening quality
mechanisms and integrating digitalization
into education is seen as essential for more
effective inclusion and a more modern,
equitable education system for all students.

The Support (Trainings, Resources)
Offered to You by the School or the
Education System to Work with These
Students

“Our school has organized several
trainings on working with students with
learning difficulties. They have helped me
better understand practical strategies for
inclusion” (T2).

“The trainings allow us to benefit, but
they are rare and not always tailored to the
classroom reality” (T3, TS).

“The teaching resources the school
provides are insufficient; we are forced to
create materials ourselves because the school
does not have specialized tools for students
with special needs” (T7, T8).

“I think the education system is
moving toward improvement, but a clear
support structure is still lacking; we draw
on each other’s personal experiences” (T10,
T12).

Support exists, especially through
the support teacher and assistants for
children with special needs, but it should be
emphasized that training needs to be more
practical and focused on real classroom
situations (T14, T15).

“The lack of institutional preparation
makes the work very difficult, support is
partial and not sustainable, there is a marked
lack of resources and practical support”
(T17,T19)
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Table 5.

Support for Teachers (Trainings and Resources)
Sub-theme: Teachers' evaluation of institutional support (training, resources) f
School-organized trainings help understand practical strategies 1

Trainings are rare and not tailored to classroom reality
Insufficient teaching resources; teachers create materials themselves
Education system improving, but clear support structure still lacking

Existing support (support teacher/assistants), but training needs to be more practical

NSRS T S I S )

Lack of institutional preparation; partial and unsustainable support

Suggestions for Supporting Teachers in
Inclusion

schools, providing us with ongoing support
in working with children with special needs;

“More practical and specific training
for students with special needs” (T1)

“Increasing support and professional
staff such as support teachers and assistants,
because many teachers have to work with
several students with special needs at the
same time, which makes the work and
assistance for these students more difficult.”
(T2,T3,TS).

“Organizing an online platform for
the exchange of experiences and necessary
resources for better coordination with the
family and community” (T7, T8).

“I would like more adapted didactic
resources, such as visual aids, multisensory
materials, and assistive devices” (T9, T11).

1 think multidisciplinary teams

there should also be more training from the
ministry, or even school-based training”
(T13,T14, T16).

“I think that improving education
requires that the comprehensive approach be
further strengthened, relying on clear quality
assurance mechanisms and quality teaching”
(T17)

“Digitalization must be an integral
part of developments in schools, because
digital technology can significantly improve
educational services and make the learning
process more effective and more accessible
for all students. Integrating inclusion with
digital transformation would create a much
more modern and equitable education system
for everyone” (T18, T19, T20)

should be created that work directly with

Table 6.
Suggestions

Sub-themes: Suggestions for supporting teachers in inclusion

More practical and specific training for students with special needs
Increase of support and professional staff

Online platform for sharing experiences and coordination

Adapted didactic resources and support materials
Multidisciplinary teams and more institutional training
Strengthening of the inclusive approach and teaching quality

W = W NN W ==

Greater integration of technology and digitalization
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Teaching Strategies and Classroom
Management

Teachers use various strategies
to support students with special needs,
including individual learning plans, hands-
on activities and concrete examples, as well
as different teaching methods and small-
group work to increase engagement. They
use technology and digital materials to tailor
content to individual needs and monitor

students’ progress to make rapid adjustments.

Classroom management requires

patience, continuous adaptation, and close
collaboration with support teachers, parents,
and other professionals, integrating training
and insights gained in practice to create an
inclusive and supportive environment.

Teacher’s Strategies for Supporting
Students with Special Needs

“Use individual learning plans and
adapt classroom activities to each student’s
level. For example, for students who have
difficulty understanding abstract concepts,
I provide concrete examples and hands-on
activities that help them better grasp the
lesson content. I also conduct continuous
assessments to monitor progress and make
quick adjustments when necessary (T2, T4,
TS).

Table 7.
Teacher s Strategies

“Use digital technology and
educational applications that enable content
to be adapted to students’ individual
needs”(T7)

“I use a variety of methods,
combining visualization, listening, and
hands-on activities to engage as many of the
students’ senses as possible. This helps them
stay engaged and improves their memory
and understanding of the content. I also try to
create small working groups where students
help each other and learn in a supportive
environment” (T8, T9, T10).

“I set aside time for individual
consultations outside of class, where I
discuss the difficulties students face and
map out concrete plans to improve their
performance. An important part of the
strategy is also close collaboration with
parents and support teachers to create a
sustainable and comprehensive approach”
(T12,T14).

“I monitor student progress and make
adjustments as needed, and I encourage
collaboration among students to create a
supportive environment” (T16, T17).

“I continuously adapt methods in the
ongoing process; classroom management
requires special skills when there are students
with special needs. (T19)

Sub-themes: Teachers' strategies for supporting students with special needs

Individualized learning plans and adaptation of activities to the student's level

Use of technology and digital educational applications

Combined methods (visual, auditory, practical) and small-group work
Individual consultations and collaboration with parents and support teachers

Ongoing progress monitoring and adjustments

Adaptation of methods and specialized classroom management

— NN W = W e

Changes in Classroom Management and
Teaching When There Are Students with
Special Needs in the Classroom

“I change the way I present
information, using more concrete examples
and materials according to the students’
needs” (T1).

“I change the way I assess, providing
instruments that are appropriate to students’
abilities and needs” (T3, T4).

“We try to use technological tools
and digital materials to better adapt to the
individual needs of students” (T6, TS).

“I collaborate more with support
teachers, parents, and all those who can
influence the best possible implementation
of inclusion, to plan activities and provide
individualized help to students by better
managing the classroom” (T10, T11).

“I have more patience and focus
on individual help, giving students time to
understand and master the content, according
to what we have planned to achieve the
established results for the students” (T12,
T14, T15).
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“Training to work with children
with special needs is useful, but it is very
important that the knowledge is applied
directly to classroom planning and
implementation” (T17, T18).

“When we work with multidisciplinary
teams—including support teachers,
speech therapists, educational specialists,
psychologists, etc.—the work becomes
more detailed and more effective, as does
classroom management” (T19, T20).

Table 8.
Changes in Classroom Management

Sub-theme: Changes in classroom management and teaching for students with special needs
Use of more concrete examples and adapted materials

Changes in assessment methods with adapted instruments

Use of technological tools and digital materials

Greater collaboration with support teachers and parents for planning and individual assistance
More patience and a focus on individual help tailored to the student's pace

Practical application of knowledge from training on special needs

Working with multidisciplinary teams for more effective classroom management

NN W NN N ==

Interinstitutional Cooperation and
Support

Collaboration with support
teachers, field professionals, and parents
is essential for achieving inclusion, while
interinstitutional support from both central
and local institutions is important for
providing resources and adapted materials.
Including students with special needs
creates a more organized and supportive
environment, increases the motivation and
active participation of all students, develops
cooperation, solidarity, and social sensitivity,
and contributes to building a more positive
school and social culture.

Collaboration with Field Professionals or
Fellow Teachers on an Interinstitutional
Basis in This Process

“Collaboration with support teachers
and field professionals is essential for
drafting individual education plans and

Table 9.
Collaboration

adapting activities to students’ needs” (T2,
T3).

“Communication and collaboration
with parents is the key to success in
inclusion; families play a very important role
in this process, and without cooperation our
work would be much more difficult” (T5,
T7).

“We often discuss with colleagues
the strategies that work best in the classroom
and share practical experiences for students
with special needs to ensure the best possible
implementation of inclusion” (T9, T10).

“Interinstitutional support, both
central and local, is crucial for providing
resources and adapted didactic materials for
students with special needs” (T12, T15, T16).

“The collaborative experience is
very positive; good communication between
teachers and professionals in the field is very
helpful, while institutional support needs to
be strengthened” (T18, T20).

Sub-theme: Collaboration with field professionals or fellow teachers, including inter-institutional f

cooperation in this process

Collaboration with support teachers and professionals for PIA and activity adaptation

Regular communication and collaboration with parents

Exchange of experiences and strategies with teaching colleagues
Inter-institutional support for resources and adapted materials
Positive collaborative experience, need to strengthen institutional support

N W NN

The Impact of Including Students with
Special Needs in the Classroom

“Including students with special
needs requires teachers to be more organized

and accessible, which also positively impacts
classroom management” (T1, T2).

“If every student feels included and
valued, motivation and active participation of



TEACHERS’ EXPERIENCES IN ENSURING THE INCLUSION OF STUDENTS WITH SPECIAL NEEDS IN PRIMARY EDUCATION 647

the whole class increase, which has the effect
of making the entire classroom a welcoming
environment for everyone” (T4, TS5, T6).

“Inclusivity increases solidarity in the
classroom, students develop communication
and cooperation skills, and in general, the
environment becomes more positive and
supportive” (T8, T10).

“An inclusive classroom helps build
a better school culture, also influencing the
culture of society as a whole.

Table 10.
The Impact of Inclusivity

Students help those with more specific needs,
which contributes to building the self-
confidence of all students.” (T11, T13, T15).

“An inclusive environment
encourages cooperation among students and
increases their social sensitivity” (T17, T18).

“Whenever a student sees other
students collaborating and helping each other,
the classroom becomes more supportive and
the atmosphere more positive.” (T20)

Sub-theme: The impact of including students with special needs in the classroom f

Increased teacher organization and accessibility; more effective classroom management

Increased motivation and participation of all students

Fostering solidarity, communication, and cooperation among students
Building a positive classroom culture and increasing self-confidence

Increasing social sensitivity and cooperation

A more positive atmosphere due to mutual help and cooperation

—_— N W N W N

Challenges and Difficulties in the Inclusion
Process

The challenges and difficulties in
inclusion are linked to a lack of resources
and adapted materials, school environments
that are not always suitable, and societal
stereotypes that hinder the integration of
students with special needs. Students often
feel marginalized, while the lack of training,
institutional support, and professionals makes
it difficult to implement individual plans and
inclusive strategies. Limited cooperation with
parents and the need for professional support
add to the challenges, while harmonizing
education with technology and the labor
market remains an ongoing requirement for
effective inclusive education.

The Biggest Challenges and Difficulties
We Face in the Inclusion of Students with
Special Needs

“The lack of sufficient resources
and adapted teaching materials is a major
challenge for achieving inclusion” (T2)

“It is important that education and
vocational training are harmonized with rapid
technological developments and the needs
of the labor market, so that students and
adults are prepared for real challenges and

can continue to learn throughout their lives;
this is a challenge that accompanies us in
inclusion”(T3, T5).

“Societal stereotypes often hinder
inclusion; the lack of practical support from
the institution is concerning” (T6, T7).

“School environments are not always
suitable” (T9)

“Students with special needs often
feel marginalized by their peers” (T10)

“There is a lack of community
awareness about students’ needs; in some
cases, it is difficult to harmonize learning
for everyone. More psychological support is
needed for teachers and students” (T12, T14,
T15).

“The lack of dedicated training
for students with special needs negatively
impacts our readiness to implement inclusive
strategies” (T17, T18).

“Sometimes collaboration with
parents is limited or difficult, which affects
the coordination of inclusive activities and
the drafting of the individual education plan”
(T19).

“Partial support from support staff
and the lack of professionals at the school
complicate the implementation of individual
education plans and inclusion” (T20).
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Table 11.
Challenges

Sub-theme: Key challenges in the inclusion of students with special needs

Lack of resources and adapted materials

Adapting to technological developments and labor market demands

Social stereotypes and lack of institutional support
Inadequate adaptation of school environments

Lack of awareness and need for psychological support
Lack of dedicated training for special needs

Limited collaboration with parents

Insufficient support from support staff and professionals

— o N W — NN — =

Discussion

The results of this study show that
elementary school teachers have generally
positive attitudes toward inclusion and strive
to create a supportive environment where
every student feels accepted. Teachers’
practical experience is seen as a key factor in
improving inclusive practices, emphasizing
flexibility and adapting teaching methods to
the individual needs of students (Ainscow,
2020; Loreman et al., 2017)

Another important factor is
collaboration with parents, colleagues, and
support staff. The teachers interviewed
emphasized that good coordination among
the various stakeholders contributes to the
implementation of inclusive strategies and
lowers the barriers associated with a lack of
knowledge or resources. Similarly, studies by
Henderson and Mapp (2002) and UNESCO
(2017) show that the active involvement of
families and communities is crucial for the
success of inclusive education

Teachers’ knowledge and training
for inclusive education are often insufficient,
especially for the specific cases of children
with special needs, creating the need for
continuous professional development,
and various studies argue that real-world-
based training and practical experience
are important for developing inclusive
competencies in teachers (Graham, 2024).

Strategies used by teachers to
support students with special needs include
individual learning plans, the use of digital
technology, visual, auditory, and hands-on
methods, as well as individual consultations
and close collaboration with parents who
emphasize the importance of flexible and
individualized methods to increase students’
inclusion and engagement (Brackenreed,
2011). Classroom management changes

significantly when students with special
needs are involved, requiring more patience,
use of digital tools and adapted materials, as
well as collaboration with multidisciplinary
teams. This shows that inclusion is not

only a pedagogical issue but also requires
organizational and managerial skills, a
finding supported by numerous factors both
inside and outside the classroom, as also
addressed in Mittler’s (2012) study.

The main challenges identified are
lack of resources, inadequate facilities,
societal stereotypes, and limited institutional
support show that structural and social
barriers significantly impact the effective
implementation of inclusive education. For
this reason, teachers suggest strengthening
institutional support, increasing support staff,
creating platforms for sharing experiences,
and using digital technology to improve the
inclusive process (Forlin, 2010).

Interinstitutional cooperation
and support are essential for achieving
inclusion, increasing students’ motivation
and active participation, improving social
skills, and creating a positive school culture
as a supportive ecosystem that includes
the school, family, professionals and the
community is essential for the success of
inclusive education (Ainscow & Sandill,
2010).

When these findings are analyzed
in the context of English language teaching
(ELT), it becomes clear that the complexity
of inclusion increases due to the specific
nature of language learning. A particular
problem is the lack of structured strategies
for addressing diversity in the classroom,
which is reflected in the difficulty of adapting
language input for students with special
needs.

The findings of this study on teachers’
experiences in ensuring inclusivity show
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that, although there is a general awareness
of the importance of inclusion, practical
implementation remains challenging and
often fragmented.

Overall, this research underscores
the importance of combining practical
skills, ongoing training, collaboration, and
institutional support to create an effective
inclusive environment in primary education.
Improving inclusive education requires clear
strategies, the use of appropriate resources,
and technological innovation, supported by
an inclusive and culturally positive approach
in schools (Florian & Black-Hawkins, 2011;
Loreman et al., 2017).

Conclusion

This research shows that primary
education teachers positively embrace
the opportunities of inclusive education
and strive to create an environment where
every student feels accepted and equal.
Pedagogical flexibility, adaptation of
teaching methods, and practical experience,
as well as training tailored to real needs, are
important for effectively achieving inclusion.
This aligns with various studies that assess
the importance of teachers’ skills and self-
efficacy beliefs for implementing inclusive
methodologies (Kimhi & Nir, 2025).

Furthermore, the use of diverse
methods, individual education plans, visual,
auditory, and practical approaches, small-
group work, technology integration and
individual consultations helps adapt to
students’ varied needs and enhance their
inclusion and engagement (Basister et al.,
2025). Moreover, collaboration among
teachers, parents, field professionals and
educational institutions is seen as an essential
condition for achieving inclusion. Teachers
in this study reported that institutional
support through tailored resources, support
staff, training and ongoing professional
development, and platforms for sharing
experiences needs to be strengthened. This is
also reflected in other studies that emphasize
the need for support systems, educational
policies, and clear guidelines for teachers
(Saka & Celik, 2024).

However, significant challenges
remain: inadequate teacher preparation, lack
of resources and infrastructure, structural
and social barriers and a lack of continuity in
institutional support. These obstacles make

it difficult to implement inclusion in practice
and sustain it, even when teachers have the
will and desire. Without institutional and
collective improvements, the realization of
equal opportunities for all students remains
insufficient (Sepadi, 2025). Integrating
English language teaching into the discourse
of inclusion highlights specific challenges,
but also offers opportunities for improvement
and pedagogical innovation.

For the real and sustainable
implementation of inclusive education in
primary education, an inclusive approach
is required that includes: continuous
professional development for teachers, a
shift in teaching methods, use of appropriate
resources and technologies, collaboration
among stakeholders (teachers, parents,
professionals, institutions), changes in
educational policies, and changes in the
supporting institutional structure. With such
commitment, it is realistic to achieve more
inclusive learning environments where every
student has the opportunity to develop and be
educated according to their needs.
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